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Abstract 

This study aimed to investigate the social class basis of the technical education choices with reference to the 
students' socio-economic features in Tarsus Technical Education Faculty. The data were obtained through a qu¬ 
estionnaire from 427 students studying at Tarsus Technical Education Faculty, Mersin University. The data were 
analyzed with frequency and percentage analysis from the descriptive statistical techniques. The main concern 
of the study was to make an analysis of the foundations of the social classes for the preference of technical edu¬ 
cation. For this purpose, the prevalence of the students’ socio-economic features has been tried to be specifi¬ 
ed. Although this prevalence rate increases, more students’ socio-economic features are accepted to be matc¬ 
hed. According to the findings, the socio-economic features of the students show a homogeneous distributi¬ 
on. This homogeneity has mostly been observed in lower socio-economic features. Accordingly, the students at 
Tarsus Technical Education Faculty are mostly lower socio-economic rooted. The number of students with up¬ 
per socio-economic features is rather small. Almost all of the students come from families whose incomes are 
below the poverty threshold. Parents of the students are mostly working in arm dense, poor quality, unqualified 
or semi qualified jobs. Once more, it is specified that the parents’ education level is low and the number of stu¬ 
dents whose parents graduated from higher education is also low. Findings of the other social and economic fe¬ 
atures have the characteristics of lower socio-economic status. These determinations indicate that there are di¬ 
rect links between social class and educational choices. 
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This study discusses the composition of students 
in a technical education faculty where the reflec¬ 
tions of the socio-economic features of the indi¬ 
viduals can be observed on their technical educa¬ 
tion course choices. The system of regenerating 
the social structures and their functions are the 
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general problem of the study. With reference to 
this problem, the relationship between choosing 
the technical education with the socio-economic 
origin is trying to be identified. It is accepted that 
identifying the socio-economic features of the stu¬ 
dents at Mersin University Tarsus Technical Educa¬ 
tion Faculty will have an impact on the relationship 
between choosing technical education and socio¬ 
economic features. 

The relationship between education and the soci¬ 
ety’s opportunity, privilege and power structure 
(Tan, 1987) reveals itself in the level of education, 
type of school or university and faculty. The choice 
of a university or a course is highly influenced by 
the social classes and it affects the root of the stu¬ 
dents' future life as Reay and Ball says (1998, p. 
444). The ratio of the students from the upper social 
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classes is generally greater than the ones belonging 
to the lower social classes in all higher education 
faculties. This is especially true in universities and 
courses and they appear to have a higher stake in 
the job market for their graduate which shows the 
differences of the educational choices made (Bern¬ 
stein, 1990; Bourdieu, 1995; Centre for the Study of 
Higher Education [CSHE], 2008; Zimdars, 2010). 

In this study the choice of technical education 
is discussed in the social reproduction context. 
There are a few studies discussing the education in 
a social reproduction context. Apple (2006), Ball, 
Davies, David, and Reay (2002), Bernstein (1990), 
Bourdieu (1995), Bowles and Gintis (2001) pointed 
out the relationship between the different social 
classes, educational choices and the other social, 
cultural and economic conditions. 

As for Archer, Halsal, and Hollingworth (2005), 
CSHE (2008), Eserpek (1977), Goldthorpe (1996), 
Van Zanten (2005), Werfhorst, Sullivan, and Che¬ 
ung (2003) the choice of education is a rational 
investment. It seems that both approaches share 
the same emphasis on the social classes’ roots of the 
educational choices. However, The social reproduc¬ 
ers’ indicate that the differentiation of educational 
choices comes from a predisposition in the historic¬ 
ity due to the obligations and conditions, The ration¬ 
al decision-makers’ points out that the social classes 
act rationally about the most appropriate choice. 

There are many studies showing the inequalities in 
the distribution of the students in higher education 
according to their social class worldwide (Apple, 
2006; Ball et al., 2002; Bernstein, 1990; Bourdieu, 
1995; Bowles & Gintis, 2001; CSHE, 2008; Green- 
bank, 2007; James et al., 1999; Long, 2002; McCow- 
an, 2004). The number of the studies are limited in 
Turkey, which covers the area of how students de¬ 
cide whether or not to have higher education and 
if so which university or faculty and department 
to choose for their study. The common significant 
point of the studies is to provide the students so¬ 
cio-economic related features data to the education 
management so that course practice and activities 
can be planned and implemented. Akyurt’s (2009), 
Atasever’s (2007), Gizir et al. (2010), issi’s (2008), 
Keskin, Koraltan, and Oztiirk’s (2010), Nartgiin 
and Yiiksel’s (2009), Sarpkaya’s (2010), §ahin’s 
(2005), §enol and Tufek^i’s (2007), Yigit, Esenay, 
and Derebent’s (2007) studies are some of the pro¬ 
file studies that have been conducted recently. In 
these profile studies, the relationship between the 
students’ choice of higher education and their so¬ 
cial roots has not been mentioned. Ozsoy’s (2004) 


and Buyruk’s (2009) studies are the latest ones that 
deal with the educational choices associated with 
the social roots. 

Lower social classes are faced with many difficul¬ 
ties in gaining access to academic education which 
include the economic, cultural, and educational 
factors. Economical difficulties, parental or peer 
support inadequacies, cultural or linguistic inad¬ 
equacies (Andrews, 1999; Apple, 2006; Bernstein, 
1990; Bourdieu, 1995; Bowles & Gintis, 2001), lack 
of educational opportunities, the rareness of the 
sample or lack of inspirational figure in the region 
(Eserpek, 1977), a lower level of academic expecta¬ 
tion, the lower academic success, the lower school 
completion rate (CSHE, 2008), the lack of self-con¬ 
fidence about academic success and the perception 
that higher education is inaccessible (Archer et al., 
2005) may be countable among these difficulties. 

The socio-cultural-economic capital provides an 
important clue in understanding the choices in 
higher education. The families’ tendency to repro¬ 
duce forms the basis of educational strategies. The 
social characteristic of the family continues the in¬ 
fluence the individual’s choice of higher education 
and also on the individuals’ whole life. Families’ 
education level, their profession and income levels 
influence and impact the early level of education as 
well as the students’ choice when it comes to higher 
education (Archer et al., 2005; Bourdieu, 1995; 
Burgess, Gardiner, & Propper, 2006; Connor et al., 
2001; CSHE, 2008; Dryler, 1998; James et al., 1999). 
Family members working in the labour intensive 
jobs create an emotional tendency (Habitus) in 
the choice of technical courses in the higher edu¬ 
cation. Their perception is that these programmes 
give them a sense of security in terms of increasing 
one’s employability and are less likely to become 
unemployed or jobless in the labour market (Kel- 
sall et al., 1972 as cited in Werfhorst et al., 2003, 
p. 45; Swingewood, 1998). Thus, the tendency to 
the manual labour intensive technical programme 
becomes an alternative that creates an opportunity 
which reduces the risk of not having education or 
not becoming unemployed (Goldthorpe, 1996, p. 
496). As well as social and environmental condi¬ 
tions, possible tuition fees, the expenses which are 
directly related to education such as books, sta¬ 
tionery, photocopying, and the cost of housing and 
transportation affect the higher education choices 
(Kim, 2004, p. 43). However, the increasing of edu¬ 
cation fees and decreasing of the unpaid economic 
aid provided to students further reduce the educa¬ 
tion costs to individuals (Pyke, 2004, p.201). 
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Method 

In this study it is aimed to understand the social 
roots of the technical education choice by defining 
the socio-economic features of the students study¬ 
ing at Mersin University Tarsus Technical Educa¬ 
tion Faculty This study is carried out by descriptive 
method, and as Bourdieu and Wacquant (2003, p. 
237) says that it is also aimed to understand the 
social reality in terms of the social, cultural, and 
economic dimensions. In the study the social roots 
of technical education choices has been specified 
according to the common socio-economic features 
of the students and their families. 

In the study, it is accepted that the technical edu¬ 
cation is mostly preferred by the social classes re¬ 
lated to the students’ predominantly centralized 
socio-economic features. On the other hand, it is 
accepted that finding little or non-socio-economic 
features is accepted as an indicator of social class 
roots of technical education choices. In this regard, 
while specifying the students’ socio-economic fea¬ 
tures, on the other hand little or non-socio-eco- 
nomic features are also determined. 

Research Group 

874 students studying at Mersin University Tarsus 
Technical Education Faculty in 2008-2009 aca¬ 
demic year took part in the study. Tarsus Techni¬ 
cal Education Faculty, which was established to 
train teachers for the technical high schools, con¬ 
sists of two branches and six departments, which 
mostly trains students for private sector because 
of the limitations in the teachers’ assignations. The 
students are high school and vocational technical 
schools rooted. The graduate students are mostly 
employed as a worker or technical personnel in 
private companies or workshops. 

Instrument 

The data collection tool ‘the socio-economic com¬ 
position of higher education students’ has been 
designed by the researcher. The data were collected 
by a questionnaire which consists of 23 questions. 
In the study the socio-economic features of the 
students are divided into two basic levels accord¬ 
ing to the studies that have been previously carried 
out (Andrews, 1999; Archer 8c Hutchings, 2003; 
Bourdieu, 1995; Burgess et al., 2006; Connor et al., 
2001; CSHE, 2008; James et al., 1999; Rowan, 2003). 

‘Lower social class’ referred as the lower-economic 
conditions whereas ‘upper social class’ referred 


to as the ‘higher economic conditions’ which has 
relatively better conditions. Three basic indicators 
are specified for the socio-economic status of the 
students, from the point of mentioned researches 
above: ‘the level of individual-family income’, ‘the 
jobs of the parents’ and ‘the education level of the 
parents’. 

‘The level of family income’ is classified according 
to ‘the national research of the income level’ which 
has been published by Confederation of Turkish 
Trade Unions (Turk-i§) since 1988. According to 
the research data collected in May, 2009, the starva¬ 
tion line for a family of four is 744 TL and the pov¬ 
erty line is 2.423 TL (Turk-i§, 2009). In the study, 
the family whose income level is below the poverty 
line is included to the ‘lower socio-economic level’, 
and the ones whose income level is above the pov¬ 
erty line is included to the ‘upper socio-economic 
level’. The jobs of the parents have been classified 
into two categories with reference to Rowan (2003): 
The arm labor intensified qualified, semi qualified 
and unqualified jobs are accepted as a ‘lower level 
socio-economic’ indicator. The jobs which requires 
a specific educational career and head labor are 
accepted as a ‘upper socio-economic level’ indica¬ 
tor. While classifying the parents education level, 
the illiterates and ‘the primary, secondary and two 
year degree graduates’ are included in lower socio¬ 
economic level. The ones who have a bachelor or 
postgraduate degree are included in upper socio¬ 
economic level. 

Process 

The application of the data collection tool was 
carried out by the researcher in May, 2009. In the 
study a quantitative approach has been adopted, 
the inferences have been made through frequency 
and percentage values. 

Results and Discussion 

The results of the study show consistency with 
most of the studies which deal with the social root 
in the higher education choices. According to the 
findings, it is conferred that there is a parallelism 
between the social and economic composition of 
the students at Tarsus Technical Education Faculty 
and the characteristic features of the lower class. 
On the other hand, upper social economical level 
features are slightly seen and this shows that the 
choice of technical education mostly belongs to the 
lower class community. 


1945 wt 



EDUCATIONAL SCIENCES: THEORY & PRACTICE 


Most of the participants who have taken part in 
the study are male. The difference between the 
male-female students rate can be attributed to 
the technical programmes of the faculty. Besides 
the students are city-rooted. Most of the students 
come from city and county town as Turkish Statis¬ 
tical Institute' [TUiK] data in 2009 shows % 75,5 
of Turkish live at city and county town (TUIK, 
2010). The education level of the parents, which is 
a main indicator of the social features, shows that 
the students come from under educated families. 
The number of the students whose parents gradu¬ 
ated from higher education is low. Especially, the 
mothers’ education level is very low. The students’ 
expectations from the university are basically 
about finding guaranteed jobs offering better work¬ 
ing condition. More than considering university as 
a part of life, accepting university education as a 
guarantee for their future is a low level class com¬ 
munity feature. Generally, the social and cultural 
funds are at a low level, and this shows that the stu¬ 
dents come from socially and culturally low level 
funds families. The parents education level is low, 
besides the students expectations from university is 
mostly limited to being employed and their socio¬ 
economic capital is not enough. These are the fac¬ 
tors that affect the students’ choice in higher educa¬ 
tion. The results related to the economic features 
points to the students’ lower social class level and 
are consistent with the results of the socio-cultural 
study. Nearly all the students come from families 
whose income level is below the poverty line. More 
than one fourth of the students’ families incomes 
are below the starvation line. Only five per cent of 
the students’ families’ income is above the poverty 
line. This shows that there is almost no upper level 
rooted students. Another result supporting this 
evaluation is that the students’ monthly income 
level is low. Only 6,8 % of the students are work¬ 
ing at an income-generating job. The vast majority 
of the students meet their requirements with the 
family or public supports. Yet, almost half of the 
students point that they have suffered constant or 
frequent financial difficulties in the recent year. It 
is seen that in terms of the business of the families 
variables, one of the main determiners of the fam¬ 
ily’s economic situation, is the low level economic 
features. 

A large part of the parents work compromises of 
arm intense unqualified (farmer, worker) or semi 
qualified (private sector paid) jobs and especially 
public work such as public servants which do not 
require specific educational training 
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While most of the mothers are housewives, one in 
six per cent has jobs that can yield money. Based 
on this result, it can be said that the majority of 
the families’ income depends on the men working, 
which is a characteristic of a lower social level. 

Another result of the economic situation is related 
to the students having difficulty in meeting their 
basic needs. According to the findings, more than 
half of the students are having constant or fre¬ 
quent difficulty while meeting their health, dress¬ 
ing, sheltering and socio-cultural activity needs. In 
the study, the findings about the students at Tarsus 
Technical Education Faculty have similar charac¬ 
teristics with the findings of the studies conducted 
in the vocational schools which have similar char¬ 
acteristics (Akyurt, 2009; Keskin et al., 2010; Kose, 
1999; Nartgiin & Yuksel, 2009; $enol & Tiifek^i, 
2007; Tannkulu, 2009). The findings of both this 
study and the mentioned ones show that the stu¬ 
dents studying in educational organizations which 
have similar social, cultural, and economic profit 
correspond to the characteristics of lower social 
level features. 

The findings of the limited numbered studies con¬ 
ducted in Turkey reveals similar conclusions with 
the ones conducted in other countries. Burgess et 
al., (2006) in America, James et al., (1999), CSHE 
(2008) in Australia, in America and Canada, Ball et 
al., (2002), Connor et al., (2001), Pennell and West 
(2005), Werfhorst et al., (2003), Zimdars (2010) in 
England, McCowan (2004) in Brazil, Colley, James, 
Tedder, and Diment (2003) have revealed a rela¬ 
tionship between social classes and educational life 
and educational choices in their studies. In these 
studies, it is emphasized that the main determiner 
of the individuals’ educational life is the possessed 
social, cultural, and economic capital. Although, 
the ratio of upper social level students in the higher 
education is far more, there is scarcely any in this 
study. This supports the thesis that the departments 
which have a low employment and income level are 
more suitable to meet the requests of low social 
class level which is brought forward by McCowan 
(2004). 

In conclusion, although the findings of the study 
are limited, it can be pointed that the choice of 
technical education in respect to having a classified 
qualification, maintains the reproduction function 
of these inequalities in the educational choice as 
long as the classified inequalities continues. From 
this point of view, radical solutions should be de¬ 
veloped in order to remove the disadvantaged 
conditions of the lower social class level within 
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the frame of long term, equal, justice principles. 
Education should be evaluated as an opportunity 
for mental and intellectual development. The cen¬ 
tered exams should be abolished and handling 
the higher education only as a labor force should 
be renounced. The position of education that has 
become the key in achieving the cultural, social 
and economic capital should be reviewed in mod¬ 
ern society. Educational qualifications (diplomas) 
should not be seen as determiner criteria in the 
social context. The intellectual capacity of human¬ 
ity should be improved and should be brought into 
a tool for the construction of more livable future. 

References/Kaynak^a 

Akyurt, N. (2009). Meslek Yiiksekokullari ve Marmara Univer- 
sitesi Saglik Hizmetleri Meslek Yiiksekokulu ogrencilerinin ge- 
nel profili. Firat Saglik Hizmetleri Dergisi, 4 (11), 175-189. 

Andrews, L. (1999). Does HECS Deter? Factors affecting uni¬ 
versity participation by low SES groups. [Electronic Version]. 
Occasional Paper Series. Higher Education Division Depart¬ 
ment of Education, Training and Youth Affairs. Retrieved July 
02, 2010 from http://www.dest.gov.au. 

Apple, M. W. (2006). Egitim ve iktidar ($ev. E. Bulut). Istanbul: 
Kalkedon Yaymlan. 

Archer, L., Halsall, A., 8c Hollingworth, S. (2005). ‘Drop¬ 
ping Out and Drifting Away’: An investigation of factors affec¬ 
ting inner-city pupils’ identities, aspirations and post-16 routes. 
[Electronic Version]. Final Report to the Esmee Fairburn Fo¬ 
undation. London: IPSE. Retrieved December 04, 2009 from 
http://www.londonmet.ac.uk. 

Archer, L., 8c Hutchings, M. (2003). Higher education and soci¬ 
al class: issues of exclusion and inclusion. [Electronic Version]. 
Retrieved June 10, 2010 from http://www.google.com/books. 

Atasever, S. (2007). Gazi iiniversitesi ogrenci profili. Yayimlan- 
mami§ yuksek lisans tezi, Gazi Universitesi, Egitim Bilimleri 
Enstitusii, Ankara. 

Ball, S. J., Davies, J., David, M., 8c Reay, D. (2002). ‘Classificati¬ 
on 5 and ‘Judgement 5 : Social class and the cognitive structures 5 
of choice of Higher Education. British Journal of Sociology of 
Education, 23 (1), 51-72. 

Bernstein, B. (1990). 7 he sutructuring of pedagogic discourse. 
Class, codes and control. London and Newyork: Routlege. 

Bourdieu, P. (1984). Classes and classifications in distinctions: 
A social critique of the judgment of taste. Harvard University 
Press. 

Bourdieu, P. (1986). The forms of capital. In J. Richardson 
(Ed.), Handbook of theory and research for the sociology of edu¬ 
cation (pp. 241-258). New York: Greenwood Press. 

Bourdieu, P. (1995). Pratik nedenler. eylem kuramt uzerine ($ev. 
H. Tufan). istanbul: Kesit Yaymcilik. 

Bourdieu, P. ve Wacquant, L. J. D. (2003). Dufiinumsel bir ant- 
ropoloji if in cevaplar (fev. N. Okten). Ankara: ileti§im. 

Bowles, S., 8c Gintis, H. (2001). Schooling in capitalist Ameri¬ 
ca revisited. Retrieved July 20, 2010 from http://citeseerx.ist. 
psu.edu/ 

Burgess, S., Gardiner, K., 8c Propper, C. (2006). School, family 
and county effects on adolescents’ later life chances. Journal of 
Family and Economic Issues, 27 (2), 155-184. 


Buyruk, H. (2009). Yuksekogretime giri§ sorunsali. Egitim Top- 
lum Bilim Dergisi, 7 (26), 69-88. 

Centre for the Study of Higher Education (CSHE). (2008). Par¬ 
ticipation and equity. A review of the participation in higher edu¬ 
cation of people from low socioeconomic backgrounds and In¬ 
digenous people [Electronic Version]. Prepared for Universiti¬ 
es Australia. University of Melbourne. Retrieved 08 September, 
2010 from http://www.voced.edu.au. 

Colley, H., James, D., Tedder, M., 8c Diment, K. (2003). Lear¬ 
ning as becoming in vocational education and training: Class, 
gender and the role of vocational habitus. Journal of Vocational 
Education and Training 55 (4), 471-496. 

Connor, H., Dewson, S., Tyers, C., Eccles, J., Regan, J., 8c Aston, 
J. (2001). Social class and higher education: Issues affecting deci¬ 
sion on praticipation by lower social class groups. Research Re¬ 
port No. 267. Institute for Employment Studies. 

Dryler, H. (1998). Parental role models, gender and educati¬ 
onal choice. The British Journal of Sociology, 49 (3), 375-398. 

Eserpek, A. (1977). Egitimin sosyo-ekonomik mobilitede et- 
kinligini simrlandiran faktorler. Egitim Bilimleri Fakiiltesi Der¬ 
gisi, 10 (1). http://dergiler.ankara.edu.tr adresinden 07 Ekim 
2009 tarihinde edinilmi§tir. 

Gizir, C. A., Gizir, S., Akta§, M., Go^er, S., Omiir, S., Yiice, G. 
ve ark. (2010). Mersin Universitesi ogrenci profili. Mersin: MEU 
PDR Merkezi, Yayin No: 1. 

Goldthorpe, J. H. (1996). Class analysis and the reorientation 
of class theory: The case of persisting differentials in educatio¬ 
nal attainment. The British Journal of Sociology, 47 (3), 481-505. 

Greenbank, P. (2007). ‘Higher education and the graduate la¬ 
bour market: The ‘class factor 5 . Tertiary Education and Mana¬ 
gement, 13 (4), 365-376. 

issi, A. D. (2008). Gazi Universitesi Egitim Fakiiltesi Guzel Sa- 
natlar Egitimi Bdliimu Mtizik Ogretmenligi Ana Bilim Dali og¬ 
renci profili. Yayimlanmami§ yuksek lisans tezi, Gazi Universi¬ 
tesi, Egitim Bilimleri Enstitiisii, Ankara. 

James, R., Wyn, J., Baldwin, G., Hepworth, G., Mclnnis, C., 8c 
Stephanou, A. (1999). Rural and isolated school students and 
student location, socioeconomic backraound, and educational 
advantage and disadvantage [Electronic Version]. Commissi¬ 
oned Report. Retrieved OlMarch 2009 from http://www.eric. 
ed.gov. 

Keskin, N., Koraltan, A. ve Oztiirk, O. (2010). Pamukkale Uni¬ 
versitesi Buldan MYO ogrenci profili. http://www.myo-os.duz- 
ce.edu.tr adresinden 07 §ubat 2011 tarihinde edinilmi§tir. 

Kim, D. (2004). The effect of financial aid on students 5 college 
choice: Differences by racial groups. Research in Higher Educa¬ 
tion, 45 { 1), 43-69. 

Kose, R. (1999). Universiteye giri§ ve liselerimiz. Hacettepe 
Universitesi Egitim Fakiiltesi Dergisi, 15, 51-60. 

Long, M. (2002). Government financial assistance for Austra¬ 
lian university students. Journal of Higher Education Policy and 
Management, 24 (2), 127-143. 

McCowan, T. (2004). The growth of private higher education in 
Brazil: implications for equity and quality. Journal of Education 
Policy, 19 (4), 454-472. 

Nartgiin, §. S. ve Yiiksel, E. (2009). Ahi Evran Universitesi Ka- 
man Meslek Yiiksekokulu ogrencilerinin sosyo-ekonomik dii- 
zeylerinin belirlenmesi. Ahi Evran Universitesi Egitim Fakiilte- 
si Dergisi, 10 (2), 1-18. 

Ozsoy, S. (2004). Universite ogrenci profili: Kavramsal bir 96- 
ziimleme ve Turkiye’ye ili§kin bazi ampirik bulgular. Kuram ve 
Uygulamada Egitim Bilimleri, 4, 301-334. 

Pennell, H., 8c West, A. (2005). The impact of increased fees on 
participation on higher education in England. Higher Educati¬ 
on Quarterly, 59 (2). 127-137. 


1947 ^ 



EDUCATIONAL SCIENCES: THEORY & PRACTICE 


Pyke, S. W. (2004). Access, quality, and equity. Guidance & Co¬ 
unseling, 19 (4), 201-206. 

Reay, D., & Ball, S. J. (1998). ‘Making their minds up’: Family 
dynamics of school choice. British Educational Research Jour¬ 
nal, 24 (4), 431-448. 

Rowan, S. (2003). Implications of changes in the United King¬ 
dom social and occupational classifications in 2001 on infant 
mortality statistics. Health Statistics Quarterly, 17, 33-40. 

Sarpkaya, R. (2010). Universiteye giri§te bireysel egitim iste- 
mini etkileyen etmenler: Adnan Menderes Universitesi orne- 
gi. Kuram ve Uygulamada Egitim Bilimleri, 10, 449-488. 

Swingewood, A. (1998). Sosyolojik dii§iincenin ktsa tarihi (^ev. 
O. Akinhay). Ankara. Bilim ve Sanat Yaymlari. 

$ahin, O. (2005). Yeni bir iiniversite ve yeni ogrenciler: Mugla 
Universitesi ogrenci profili. Egitim Toplum Bilim, 3 (10), 18-39. 

§enol, H. ve Tiifekci, O. K. (2007). Muhasebe programmda 
egitim goren ogrencilerin profih ve beklentileri: SDU ornegi. 
Suleyman Demirel Universitesi Sosyal Bilimler Enstitiisii Dergi¬ 
si, 3 (5), 151-163. 

Tan, M. (1987). Egitsel firsat e§itligi. Sosyolojik bir kavram 
olarak geli§imi. Egitim Bilimleri Fakiiltesi Dergisi, 20 (1-2), 245- 
259. 

Tannkulu, D. (2009). Yiiksekdgretime erifimin degerlendirilme- 
si ve Tiirkiye igin politika dnerileri. DPT - Uzmanlik Tezleri. 
http://ekutup.dpt.gov.tr adresinden 08 Temmuz 2010 tarihinde 
edinilmi§tir. 

Tiirkiye istatistik Kurumu (TUIK). (2010). Tiirkiye istatistik 
Kurumu verileri. http://www.tuik.gov.tr adresinden 08 Tem¬ 
muz 2010 tarihinde edinilmi§tir. 

TURK-i§. (2009). Tiirkiye I$$i Sendikalari Konfederasyonu ve¬ 
rileri. http://www.turkis.org.tr adresinden 09 Ocak 2010 tari¬ 
hinde edinilmi§tir. 

Van Zanten, A. (2005). New modes of reproducing social ine¬ 
quality in education: The changing role of parents, teachers, 
schools and educational policies. European Educational Rese¬ 
arch Journal, 4 (3), 155-169. 

Werfhorst, H. G., Sullivan, A., & Cheung, S. Y. (2003). Social 
class, ability and choice of subject in secondary and tertiary 
education in Britain. British Educational Research Journal, 29 
(1), 41-62. 

Yigit, R., Esenay, F. ve Derebent, E. (2007). Tiirkiye’de hem§i- 
relik son simfi ogrencilerinin profili. Cumhuriyet Universitesi 
Hemfirelik Meslek Yiiksek Okulu Dergisi, 11 (3), 1-12. 

Zimdars, A. (2010). Inclusiveness in elite universities: The Case 
of Oxford. International Higher Education, 60, 13-14. 


Dipnotlar 

1 Bu 9 ah$mada Bourdieu’niin ‘simf’ yakla$imi benimsenmi^tir. 
Bourdieu (1984; 1995), Marksist simf anlayi§imn, eyleyicilerin 
pratiklerinin kuramsal olarak belirlenimci (indirgeyici) ele 
alim§ma ^ekinceli yakla§ir. MarxTn simf kavramina yiikledigi, 
ortak ama^lar i<;in, diger sinifa kar§i hareket eden’, homojen ve 
sabit smiflarin varligi yerine, ko^ullara ve <pikarlara gore ge^i^lerin 
bulundugu, sosyal ve ekonomik sermayeye gore toplumsal 
ya§amin farkli alanlannda ^ikarlan ortii§en bir toplumsal 
boliinmeyi ger^ek^i bulur. Bir ba§ka ifadeyle kagit iizerindeki 
kurgusal smiflarin, toplumsal eyleyicilerin olu^turdugu ger^ek 
gruplar olarak algilanmasim ele^tirir. Anlamlar iireten ve bu 
anlamlarla baglantili olarak digerlerini iireten (diger gruplari 
tammlayan), bir ba§ka ifadeyle iireten ve iiretilen toplumsal 
gruplari ve gruplar arasmdaki koruma-elde etme miicadelelerini 
kavramak daha ger^ek^i olacaktir. 

"■1948 


2 Bourdieu (1986) sermayeyi, toplumsal oyunda, ^lkarlari iiretici 
ve yeniden iiretici potansiyel olarak, her §eyi e$it olmayan bir 
bi^imde olanakh veya olanaksiz hale getiren ara^lar olarak goriir. 
Birikimsel bir niteligi olan sermayenin tiirii ve niceliksel dagilimi 
toplumsal oyunda 9 e§itli bi^imlerde gerekh olan sosyal enerjiyi 
saglayarak, eyleyicilerin ba§ari §ansmi behrler. Sahip olunan 
sermaye bir yoniiyle bulunulan konumun hem kaynagi hem 
de iiriiniidiir. Sermaye tiirleri zamana ve topluma gore anlam 
kazamr. Temel U 9 sermayeden sozeder: Ekonomik sermaye, kisa 
erimde ve dogrudan paraya donu§turiilebilen ve miilkiyet haklari 
b^iminde kurumsalla§abilen sermayedir. Kiiltiirel sermaye, 
belirli ko§ullarda ekonomik sermayeye donii^tiiriilebilen ve 
egitimsel nitehkler b^iminde kurumsalla§tirilabilen sermayedir. 
Zihinlerde ve bedenlerde uzun donemli kahcihgi olan, resim, 
kitap, enstriiman, makineler vb. bi 9 iminde teorilerin ve 
problematiklerin kavranmasi gibi ama 9 lan olan, egitimsel 
niteliklerde oldugu gibi nesnelle$tirilerek, giivence saglayan 
sermayeleri kapsar. Sosyal sermaye, sosyal ili§kilerden olunan 
yine behrh ko^ullarda ekonomik sermayeye donii^ttiriilebilen ve 
sayginlik ifadesi ta^iyan unvanlar bi 9 iminde kurumsalla^abilen 
sermayedir. Sosyal sermaye 9 ikarlara ula$mada i§levsel olan 
kalici bir ili§kiler agina, az 90 k kurumsalla§mi§ kar§ihkli tamma 
ve tamnmalar sayesinde elde edilen ger 9 ek ya da potansiyel 
kaynaklarm toplamidir. Yani boylesi bir agin harekete ge 9 irmeye 
olanak sagladigi sermaye ve gii 9 lerin toplamidir. Sosyal 
sermayenin giicii, sahip olunan sermayenin (ekonomik, kiiltiirel 
veya simgesel) eyleyicinin upinde bulundugu ilifkiler agim, kendi 
lehine harekete ge 9 irilebilmesine baghdir. Sosyal ili§kiler agi, ister 
bilin 9 li, ister bilin 9 di§i, ister bireysel ister kolektif olsun kisa veya 
orta erimli kullammi tasarlanan yatirim stratejilerinin iiriiniidiir. 

Sermaye tiirleri biiyiik o^iide ekonomik sermayeden elde edilir. 
Bazi 9 ikarlar dogrudan parasal degi§ime tabi iken bazilari ise 
ili§kilere baghdir. Ozellikle sosyal sermayenin degeri, biiyiik 
o^iide ili§kilerin zamansal ge 9 mi§ine baghdir. Sosyal ili§kilere 
baghlik ve sadakatin ge 9 mi§i ne kadar uzarsa o denli diger 
sermeye tiirlerine yiiksek derecede donii§tiirulebilir. Kiiltiirel 
sermaye (ozellikle egitimsel nitelikler) daha yansiz goriinerek 
sembolik sermayenin ddnii^umiinii me§rula§tirir. Ozellikle 
i§giicii piyasasinda ekonomik sermayeden daha uzun donemli ve 
daha az riskli getirilere sahiptir. Kiiltiirel sermaye -diger sermaye 
tiirlerinin me§ru doniismii^ hah olarak- giderek sosyal yapilarm 
yeniden iiretiminde behrleyici etken haline gelmektedir. 
Egitimsel nitelikler, giderek daha fazla oranda, geleneksel 
egemen gruplarm giiciiniin ve ayncaliklarimn 9 ocuklarma 
aktariminm me§ru yolu haline gelmektedir. Daha az bulunan ve 
avantajli konumlara gelme hakkim vererek toplumsal nitelikler 
pazarmda daha bi 9 imlendirici bir etkendir. 

3 Buradaki ‘teknik’ kavrami, yiiksekogretimdeki meslek 
yiiksekokullari ve teknik egitim gibi 9 ah§ma ko§ullari ve 
iicretleri gorece sinirli, kol emegi yogun, agirlikli olarak ara 
insangiicii (teknik personel) yeti§tiren programlari ifade 
etmektedir. Miihendislik alanlari gibi temelinde teknik bir 
i 9 erige sahip, ancak kafa emegi yogun programlar kavramin 
kapsami di§indadir. Yiiksekogretim a^amasinda tiim programlar 
mesleki yeterlik geli§tirmeye yonelik oldugundan, ‘mesleki- 
teknik’ kavrami yerine, ‘teknik’ kavrami kullamlmi^tir. 

4 Bourdieu ve Wacquant (2003), Habitus kavramiyla, toplumsal ve 
tarihsel olarak, bedenlerde olunan algi ve eylem §emalarim anaUz 
eder. Tarihsel olarak bireysel ve kolektif eyleyicilerde, belirli 
yatkinliklarin ve elveri§liliklerin olu$masim, bu elveri§liliklerin 
eyleyicileri yonlendirmesini ifade eder. Bu yoniiyle rasyonel 
eylem teorisine kar§idir. Ancak bu, kaderci bir a 9 iklama da 
degildir. Habitus, bireysel ve kolektif tarihin bagintisiyla; 
eyleyicilerde bulunan tercih yapilarmm, bu tarihler (ge 9 mi§ler) 
araciligiyla, onlari iireten ve onlarin da yeniden iiretme egilimi 
gosterdikleri nesnel yapilarla karma§ik bir zamansal diyalektik 
i 9 inde bulunur. Bourdieu ve Wacquant (2003) eylemlerin, 
anlik kar§ihklar olmadigim, en kii 9 iik ‘tepki’nin bile, taraflar 
arasmdaki bagintimn tarihiyle yiiklii oldugunu belirtir. 









